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Abstract

The main topic of this paper is what is known as “the noticing hypothesis.” - It usually refers to intra-linguistic approaches.

to second language learners’ noticing the gap between what forms they are able to use and what forms they need to-use in the
target language. This paper, however, claims that it is more effective to take a cross-linguistic approach to the gap between the
learners’ way of thinking in their first language and the way of expressing things in the target language.

An experiment was carried out in order to compare the effectiveness of the intra-linguistic and the cross-linguistic
approaches. The control group received instructions in the intra-linguistic approach and the experimental group in the
cross-linguistic approach. The comparison of improvement in both groups after the experimental lessons showed that the
experimental group was slightly better. Further studies are néoessary to claim that the cross-linguistic approach to noticing the

gap is more effective.
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1. Introduction

There have been many discussions about whether
formal instruction in a classroom setting facilitates the
acquisition of a second language or not. Norris and Ortega
(2000) reviewed and examined voluminous studies on the
effectiveness of formal instruction under many different
conditions published from 1980 through 1998. The results
show that there is sufficient evidence that such instruction is
generally effective. One question here is, “What types. of
formal instruction, then, are more effective than others?’
The main topic of this paper is what is known as “the noticing
hypothesis.”

2. Preceding Studies

‘Schmidt and Frota (1986), and Schmidt (1990) proposed
the importance of “noticing” in second language acquisition.
Schmidt and Frota (1986) examined the diaries of a learner of
Portuguese as the second language. They traced what
structural features of the second language the learner
“noticed” from the input he received, and claimed that there
was a significant correlation between the learner’s output and
the structural features that he noticed. Schmidt (1990)
studied different types of consciousness concerning lahguage

learning, and claimed that attention to the target language
forms was necessary for acquisition; these forms will not be
acquired unless they are “noticed” Schmidt (1995) also
pointed out that noticing the “gap” between what forms the
learner are able to use in the second language and what
forms s’he actually needs to use is a necessary condition of
acquisition of the target forms.

To summarize the pedagogical implications of these
studies, (1) teachers of a second language need to provide the
learners with rich input in which they can find the structural
features of the target forms, and at the same time they can
uriderstand the meanings that those forms express, (2)
teachers should design instructional techniques to let the
learners consciously pay attention to those structural features,
and (3) teachers should let the learners notice the gap
between what forms should be used and what forms they are

able to use at present.
3. The Present Study

With regard to what types of formal instruction are
effective in second language acquisition, these preceding
studies seem to lead to “intra-linguistic’ approaches. The
present study, however, claims that it is worthwhile to pay
attention to noticing the gap between the learners’ way of
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thinking in their first language and the structural features of
the target forms in the second language. ' In other words, it
proposes the effectiveness of a “cross-linguistic” approach to
noticing the gap.

In the case of the experiment carried out for this study,
the first language (hereafter abbreviated as “L1”) of the
learners is Japanese and the target language (hereafter
abbreviated as “L2”) is English. In order to express the
same state of affairs, speakers of L1 Japanese may use a
. human subject for the sentence, while speakers of L1 English
may use a non-human subject. Another example is, while
speakers of L1 Japanese may use the verb in the active voice,
speakers of L1 English may use the verb in the passive voice.
There are some gaps between the Japanese way of thinking

and the English way of expressing things. These gaps cause -

negative language transfer for the learners’ productive skills
in English (Nagai 2004). '

" Admitting that noticing intra-linguistic gaps facilitates
the learners’ acquisition, it is not sufficient because there can
be language transfer from L1. The hypothesis in the present
study is, it is more effective to let the learners notice “the
cross-linguistic gap” between the way of thinking in L1 and
the way of expressing in L2.

4. The Experiment

In order to verify the above hypothesis, an experiment
was carried out. The subjects were 17-year-old students of a
college of technology learning English as the second language.
Their proficiency in English is supposed to be about average
for second-year students in high schools. The targets in the
lessons were (1) use of non-human subjects in the sentences
with human objects in them, and (2) the distinction between
the active/passive voice of the predicate verbs.

4.1. The Pre Test

Two groups, the control group and the experimental
group were designed. Before the experimental lessons, a pfe
test was carried out for both groups. The test was to
measure their knowledge of the. two targets in a free
composition task. Their task was to listen to the instructor’s
sentences in Japanese, put them into English and write them
down. The full score for each question was 3 points and
there were 8 questions, so the full score for the total test was
24 points. As the results in Table 1 show, the proficiency of
the two groups, as far as the targets of the lessons were

concerned, was almost the same (See Table 2 for the criteria
for scoring).

Table 1 Scores of the Pre Test

Control Experimental
(n=15) (=14)
Mean 833 8.36
SD ‘ 5.16 5.72
Table 2 Criteria for Scoring
Evaluation Points
Semantically-relevant and 3 !
Grammatically-correct
Semantically-relevant and
grammatically-incorrect 2
but understandable
Semantically-irrelevant but 1
grammatically-correct .
Semantically-irrelevant and 0
grammética]ly‘imorrect

4.2. The Experimental Lessons

Two weeks of experimental lessons were given to both
groups (controllexperimental). The learners were given
English composition exercises with different emphases using
different materials (See Appendix). For the control group,
an intra-linguistic approach to noticing the gap was taken,
and for the experimental group, a cross-linguistic approach
was taken. The procedures were as follows, and the

differences of emphases are summarized in Table 3.

Procedures for the Control Group
1. The learners wrote compositions without grammatical
assistance from the instructor.
2. The instructor showed the model compositions
containing the target structures, and the learners
compared them and their compositions.
3. The learners worked on application practices requiring
the target structures based on the model compositions.

Procedures for the Experimental Group
1. The instructor first gave lectures on the gap between the
Japanese way of thinking and the English way of
expressing. ' ;
2. The instructor provided the Jearners with the check
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points with which to avoid making mistakes resulting from
the gap; choice of human/non-human subjects and choice of
active/passive voices.

3. The learners worked on composition practices requiring
the target structures consulting the check points.

Table 3 Different Emphases in the Experimental Lessons
Emphases
Comparison of the learners’

Group
Control

compositions and the model
compositions. )
Application exercises based on the
models.

Lecture on the gap between L1 way of
thinking and L2 way of expressing.
Composition exercises based on “the
check-points.”

Experimental

4.3. The Post Test

After the experimental lessons, a post test was carried
out to measure the effects of the lessons; to what extent the
target structures had been acquired. The contents of the
test and the criteria for scoring were the same as the pre test.
The results of the test are shown in Table 4 in comparison
with the results of the pre test.

Table 4 Comparison of the Scores of the Pre Test and the
Post Test i

Control . Experimental
(n=15) (n=14)
Pre Test
Mean 8.33 8.36
SD 5.16 5.72
Post Test
Mean 9.67 993
sD | 5.26 , 6.06
5. Conclusion

To compare the improvement in the post test compared
to the pre test, the control group became 16% better, while the
experimental group became 19% better. Evaluating this
difference in the improvement, we can only claim that the
effect of the cross-linguistic approach to noticing the gap is

slightly greater than that of the intra-linguistic approach.
Further studies are required to reach a conclusion regarding
whether there is a significant difference between the effects of
the intra-linguistic and the. cross-linguistic approaches to
noticing the gap.
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Appendix Teaching Materials for Both Groups (excerpts)
* The Control group
- FSCEERE] : 51 SHEEEREIEBEIC LT, UTFORALEIIRLAE,
INODEERRD LIHROIUEN DS TL L 9, ‘
—These pictures will show you the culture of Okinawa.
IESHETEMEL TIDOT /S~ MIEFEE L
—A five minutes' drive brought me to this department store.
aP— b CIETHRE L,
—I] was very excited at the concert.
PRERRE PR BBII UTIGRLAZR Y,
ZOFERERD L ZOEORESERDN £, —
D= a—AELIITETH Y g v 7 25T, —
BT 20 NI ETRAIZOARICEEE Uz, —

The Experimental group
BB TV THEXDF = v 7 RA U b
RFEFEX Yy v

BB DFAEDIHNT TR/ 20T ; mﬁi%gﬁa - REEIRESBIE - FHIRL
—Her letter made him unhappy. o

EITEC5JIEETCIOT /= MIEEL L, @i%ﬁﬁ - REBNRE SPENRE - P2 L
—A five minutes' drive brought me to this department store. '

aP— b TITECTHRE L, MR Iﬁﬁﬁﬁﬁ?‘/ %@ﬁ <Rzl

—]I was very excited at the concert.

BERE . ST BRI =y 72— 2L THb, ROLEFFERLREN,

ERERICF v re—2]
ZOFEME RD EFOEOBENDLINET, — SEAEYAEE - BEEIESTENE - R L
DOBEDIHNT THARERREN R oT — YRR - BEEIRE SRR - Bl
AT 0 JNEETHRATZONRICEEXELE, — o | mAEE - BRI SEIE - AT L
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